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Abstract— TBLT and CALL has grown exponentially as a field, with an increasing number of studies, mostly focusing on second/foreign language, documenting the use of a variety of technological tools employed by language teachers. This present study investigated the students’ speaking achievement in a speaking course design with video recording, based on the principles of Task-Based language teaching which is blended with the use of technology. To achieve the research purpose, the writers applied quasi-experimental research design with one main instrument the Test of Spoken English. The findings found that technology-mediated TBLT with video recording activity equipped classrooms and increase student’s speaking achievement because of the interactive nature of the tasks and processes. Furthermore, findings of this study are significant in contributing to the related literature as the results indicate that in an EFL/ESL context, a speaking course based on the principles of TBL can be conducive to improve students’ speaking achievement along with developing their knowledge of language.
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I.  Introduction
Since its introduction more than thirty years ago, task-based language teaching (TBLT) has received wide- spread attention from researchers in the fields of second language acquisition (SLA) and language education [1]. Being conceptualized as an offset of communicative language teaching, TBLT represents a paradigm shift of mainstream views about language teaching from a focus on ‘knowledge of language’ to a pragmatic and experiential focus on ‘achieving communicative purposes’ [2]. TBLT perceives tasks as the organizational unit or, in [3] stated as reference point’, for instruction and curriculum design. 

Reminiscent of TBLT, computer-assisted language learning (CALL) has grown exponentially as a field, with an increasing number of studies, mostly focusing on second/foreign language, documenting the use of a variety of technological tools (e.g. word processors, presentation software, computer-mediated communication applications, Web 2.0 applications, blogs, wikis, social- networking, interactive whiteboards, and more recently  

Digital games and augmented/virtual reality) employed by language teachers [4]–[6] proposed that student perceptions toward TBLT, particularly in technology-mediated contexts, are an under researched area. This study attempts to reduce this gap by comparing student perceptions toward technology-mediated TBLT and a more traditional paper-and-pencil task. Overall, learners preferred the weak form of technology-mediated TBLT over the task; however, regardless of preference, most saw benefits of doing the technology-based TBLT task, including developing keyboarding skills and searching skills. In addition to developing computer- related skills, results indicate that using a technology-mediated task may develop different language skills (i.e., skimming/ scanning). Pedagogical implications suggest the benefits of incorporating technology into traditional paper-and-pencil-based classrooms, although further research is needed. Future research could investigate additional TBLT tasks under the different modalities to study both student perceptions of tasks as well as the specific language skills targeted during the tasks. Moreover, [6] in their research discussion found that although most participants preferred the technology mediated tasks, it should be acknowledged that five participants articulated a preference for the paper mediated task. In fact, some expressed very negative views toward using computers.

Hsu [7] explained that the majority of planning time studies have focused on speaking and fewer on writing. Even fewer studies have investigated task-based synchronous computer-mediated communication (SCMC), a context where more research is needed. The current study has provided some empirical evidence showing that in the context of task-based SCMC, the simultaneous use of rehearsal and careful online planning (ROP) is more beneficial than the careful online planning alone (OP). Such a task implementation condition, which affords learners more time and thus more opportunities to monitor their language and notice erroneous forms, can promote the advancement of complexity and accuracy to a greater extent than when OP is possible. The results of the current study also echo call for planning in computer-mediated environments to enhance L2 output quality and facilitate L2 development. Instructors in the context of task-based SCMC wishing to create an advantageous context for L2 production and development may want to give their learners opportunities to plan, rehearse in particular, before engaging them in computer-mediated language tasks.

Kırkgöz [8]  investigated the design and implementation of a speaking course in which face-to-face instruction informed by the principles of Task-Based learning which is blended with the use of technology, the video, for the first-year student teachers of English in Turkish higher education. Kırkgöz study indicated that the use of video camera, as a technological tool, had a positive impact on students’ viewing and critically evaluating their speaking tasks. Attention is drawn to a number of potential advantages of integrating technology into face-to-face instruction, and it is suggested that video cameras represent a language learning resource worthy of further investigation. Unfortunately, this research was small-scale conducted with only 28 student teachers of English, and that the context was unique, what was documented here is not generalizable. Therefore, it was suggested for further research into Task-Based language incorporating the video-recordings of students’ speaking, needs to be conducted with a larger number of students, to prove the effectiveness of this approach.

Based on the limitations and gaps of the previous research, the writers conducts this study on topic of technology-mediated Task Based language teaching to enhance students’ speaking achievement. In the context of learning English as a second or a foreign language (ESL/EFL), in addition to gaining basic communication skills, speaking with a greater degree of proficiency is of great significance, particularly for students who are to accomplish various academic tasks in English. Despite this, many students fail to achieve the desired level of proficiency in the target language due to several reasons. These may include establishing speaking courses on traditional views with an exclusive focus on linguistic features to the neglect of meaning, and not creating opportunities for the students to speak on topics that would be relevant to their present and future needs. As a result, students may experience problems in oral communication and become hesitant in speaking English. Since speaking is required in academic and professional performances, the lack of oral production skills becomes a serious disadvantage.

This study aims to investigate a speaking course design with video recording, based on the principles of Task-Based language teaching which is blended with the use of technology; video recording activity. The study addresses the following research question: Does technology-mediated Task Based language teaching with video recording activity improve students’ speaking achievement?

This study is expected to give contribution on development theory and practices on technology-mediated TBLT and to review the relationship between TBLT and technology, highlighting the potential developmental and performance benefits offered by the use of technology in task-based contexts, as well as the contributions that a task-based framework might make to computer-mediated language learning environments.
II. Method
This research used quasi-experimental research design. The population is the fifth semester students of English Education department in an Indonesian private university who take speaking course. Through non-probability and convenience sampling, two intact freshmen classes were chosen and randomly assigned as the experimental (N = 32) and the control group (N = 32). The subjects (20 male and 44 female) were of the same educational background, ranged in age from 21 to 25 and had been studying English for at least eight years at school and university. 
The main instrument used in the study was Test of Spoken English (TSE) designed by Educational Testing Service (ETS). The pre-test was conducted in both classes prior to the treatment to check whether they were equal in their performance before the experiment. The treatment was given to the experimental class. The control class was taught by using conventional method. The post-test was given to both classes to compare the score result between both of the class. The Statistical Package for the Social Sciences (SPSS) version 24 was employed for the statistical analysis of the data and the significance level was set at p < .05. The data were analyzed through descriptive statistics to determine the mean scores and standard deviations. Moreover, inferential statistics such as independent-sample t-test and univariate analysis of covariance (ANCOVA) were used.
III. Findings and Discussion

Prior to the treatment and in order to make sure that no significant difference in terms of speaking achievement existed between the experimental and control groups, the TSE pretest was administered to both groups. After checking its assumptions, an independent samples t-test was conducted and the results revealed no significant differences in scores for the experimental. The magnitude of the difference in the means (mean difference = .00646, 95% CI: −.11371 to .12664) was very small (eta squared = 0.00177). It means that the two groups rated themselves in a similar manner and accordingly the researcher could proceed with the research process.

After implementing the treatment by using technology-mediated TBLT with video recording activity, all students in the two groups were given the TSE post-test, the same test which had been administered as the pre-test before starting the treatment. The descriptive statistics showed that students in the experimental group obtained much higher mean scores on the TSE post-test (M =5.1084, SD = .56266) than the control group (M = 3.4211, SD = .33033).

In order to see whether the treatment given to the experimental group had statistically caused any significant change in this group and to see if the students’ speaking achievement toward the implementation of technology-mediated Task Based language teaching with video recording activity was significantly different from that of the control group, a univariate analysis of covariance (ANCOVA) was employed while controlling for pre-intervention scores as the covariate. 

A significant effect was found for technology-mediated TBLT with video recording activity (F = 267.932, p = .000, partial eta squared = .770), suggesting that technology-mediated TBLT with video recording activity had a positive effect on the students’ speaking achievement in the experimental group on the post-test in contrast to the students in the control group. The findings indicated that technology-mediated TBLT with video recording activity in English language instruction enhanced significantly students’ speaking achievement.

The findings of this research implied that technology-mediated TBLT equipped classrooms and increase student’s speaking achievement because of the interactive nature of the tasks and processes. This facilitative effect might be attributed to the immediate feedback the writer could gain from the students and to the subsequent modifications of the input based on the views of the students. It seems that this process has made the tasks more compatible with the needs and interests of those who received them. According to these studies, technology engaged the students in a number of interesting and interactive activities meant to enhance students’ speaking achievement. It is also implied that TBLT in conjunction with technology can promote learner autonomy and agency in language learning contexts, corroborating constructivist goals and marginalizing the notion that learners are merely empty containers to be filled with knowledge poured into them by more knowledgeable instructors.

In this study, the significant differences between the experimental and control groups attributed to several reasons based on the use of mobile phone and computer for video recording activity as technology-based tools. First, using mobile phone and computer in English language instruction is a novelty. This novelty may have encouraged the students to deal with the computer enthusiastically, which may have been reflected in better achievement. Second, mobile phone and computer operate on programs that are based on individualized learning and account for the level and pace of the individuals. This may boost learning as the learner may feel that s/he is in control of the whole learning process. Third, using mobile phone and computer allow the students to repeat the same piece of information or drill as many times as necessary for them to comprehend. Furthermore, they are able to refer to the learning resources and material any time at their conveniences. Fourth, using technology-based tools in teaching makes the students become less shy of committing errors and mistakes, which motivates them to learn much better and as a result improve their achievements. Fifth, by using mobile phone, computer and technology-based tools students might have felt that they were not being watched or judged so that they felt relaxed about gathering information and seeking help from other students. Finally, mobile phone, computer and the related technological tools have many other positive characteristics such as speed, accuracy, variability of presentation and flexibility of use and control, surpassing other modes and channels of presentation.


Overall, this study is consistent with studies conducted by several other researchers who found TBL to be particularly useful in developing students’ language skills. The findings of the present study confirmed [9] study which revealed that using tasks into a grammar syllabus increased students’ self- esteem and boosted their confidence, and those previously felt intimidated by rules were able to express themselves more willingly. In addition, students subconsciously became familiar with L2 grammatical features as the researcher raised their awareness through drawing their attention to such features. 

The study also affirmed that of [10] who designed a task-based specialist business English course, in several aspects. First, working in pairs/groups created opportunities for collaborative learning, enabling students to benefit from each other. Next, as in the present study, while the major aim was to promote students’ communication skills, Stark notes that students developed various other skills, e.g., writing. Students found the tasks relevant, motivating and most importantly, they felt that they had improved their language skills, presentation skills, and vocabulary. Finally, as in the present study, setting up similar tasks contributed towards achieving greater accuracy and complexity in students’ task performance.

The present study also paralleled that of [11] study, which involved using narratives with to low- level adult Japanese adult learners to develop general conversational skills. As in the present study, whilst those Japanese learners had previously studied English at school, they had little experience of having to speak English. However, implementing TBL to these students increased their confidence in conversational skills. Finally, the results of the present study is consistent with [12] in that implementing TBL proved a challenge with beginners, as the students, who initially, had very little spoken ability in English were able to develop their spoken English through the use of TBL.

These findings are also in agreement with other studies reporting the positive impact of integrating technology on L2 learning (e.g., [2], [13]–[17]). 

However, this study is different from the previous research findings in term of the framework of Task Based language teaching with technology. This study conducted post-speaking task stage by asking students to share and upload their video recording activity in YouTube. YouTube sharing in post-speaking task stage is a self-assessing of students’ speaking performances through video recording activity. This activity is appropriate since assessing speaking achievement could be done through video as suggested by [18]. This kind of activity triggered the students to explore their creativity when they were asked to video recorded and You Tube shared their own speaking performances. Moreover, in the subsequent activities they analyzed and evaluated their own performances by watching the video that they have uploaded in YouTube. Therefore, the students are able to learn their own speaking performances deeply and improve their speaking achievement since they rely on themselves as to how their performance meets or fails to meet a certain level of speaking achievement. YouTube sharing indeed trigger students’ confidence, and it becomes an important point for students to deliver better English-speaking achievement.

In attribute to the research findings, teachers are recommended to be aware of the technological revolution. They should update their knowledge of computer use, noticing that technology could boost learning in many ways and by various means. It gives room for group work and cooperation, and elevates the level of learning. It also improves the students’ achievement by giving room for interaction with the materials to be learned. The availability of a variety of media technologies allow users to record audio and video files in a reasonably short amount of time leading to the increased use of video cameras in lecture halls and other learning environments [19]. Increasingly, researchers have begun to explore the benefits of recording lectures as well as student speaking to make them available for students to access in many different formats including streaming video, Podcast/ Videocast and interactive flash presentation [20]. Hence, the use of a video is increasingly finding its way into technological contexts. In conclusion, technology-mediated TBLT with video recording activity improve students’ speaking achievement.
IV. Conclusion

Findings of this study are significant in contributing to the related literature as the results indicate that in an EFL/ESL context, a speaking course based on the principles of TBL can be conducive to improve students’ speaking achievement along with developing their knowledge of language. The findings of this study also advance our understanding on the contribution of the use of video-recordings of students’ speaking tasks makes to foreign language learning, and offer useful insights to teachers and course designers in designing a speaking course. While the present course has been designed to develop mainly the speaking achievement of a group of students, its implications extend this particular context. It is hoped that the framework discussed here will provide guidelines to researchers and teachers in other contexts to develop not only the speaking skill but also other skills for their students.
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