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Abstract The Indonesian Public Accountant Professional Standards (SPAP), which are aligned with the
International Standards on Auditing (ISA) have been effectively implemented for over a decade. Nevertheles, the
ISA-based SPAP continue to undergo updates to reflect the evolving dynamic of contemporary industry and
business environment. This study aims to explore the fundamental curriculum developments in auditing course
content in response to the revision in it. It also addresses the dilemmas and initiatives undertaken by auditing
lecturers in adapting their teaching approach in response these changes. Employing qualitative intepretive
approach with responses from 25 auditing lecturers in Malang and Surabaya, the finding reveal that beyond its
implication for the accounting profession, this condition also necessitates that auditing course lectureres adjust
accordingly, particularly with regards to curriculum development and the continuous improvement of their
professional competencies. Auditing course content needs to be aligned through a restructuring of its material.
Furthermore, lecturers emphasize the deepening of ethics and professional skeptisism, considering that ISA-
principle based. There is also an expectation for improved global language proficiency, as audit working papers
and documentation frequently involve foreign terms. Overall, the implementation of SPAP based on ISA can
enhance the quality and relevance of accounting and education in Indonesia to align with global standards.
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Introduction

Following the enactment of the International Standards on Auditing (ISA) by Indonesian Financial Development
Centre (P2PK) of the Ministry of Finance of the Republic of Indonesia, effective as of 1 January 2013, there has
been a shift in the general mindset of accountants, including accounting educators at universities. According to
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(Sari et al., 2020), there are five differences between the old version of SPAP and the new ISA-based SPAP,
namely: 1) emphasizes on risk-based audit, 2) the transition from a rule-based approach to a principle-based
approach, 3) a shift away from the mathematical model, 4) considers more on professional judgement, and 5)
involves the role of Those Charged With Governance (TCWG). This change, aside from requiring public
accountants to exercise critical thinking in the performance of their profesional duties, also necessitates that
auditing course lecturers adapt their competencies to the new auditing standards, so as to prepare future audit
professionals with the skills needed to meet current industry and business demand (Carvalho & Almeida, 2022;
Ghani & Muhammad, 2019; Lim et al., 2016).

As we know that ISA-based SPAP continues to be updated by standards board, and it is essential for lecturers to
stay informed of these developments to effectively prepare future audit professionals as described above (Carvalho
& Almeida, 2022). However, tha main issue lies in the fact that not all lecturers have convenient access to training
and updates on international standards, particularly those who are not actively engaged in audit practice.
Moreover, bridging the gap between theory and practice will be difficult without substantial practical experience
in auditing (Jansen, 2018; Kalogirou et al., 2021).

The International Standards on Auditing also promote the use of technology-based audit tools, thereby
necessitating the availability of audit laboratories or software to stimulate audit practices. This presents a challenge
for audit lecturers today. Therefore, the Indonesian Institute of Certified Public Accountants (IAPI) and P2PK
have initiated various programs in collaboration with universities to align the needs of the profession in industry
and business with universities graduates. Ms Erawati, head of P2PK, stated at the IFIAR Plenary Meeting held
from April 16-18, 2024 in Osaka Japan, that improving audit quality requires collaboration among standard setters,
regulators, academics, practitioners, professional bodies and industry (B. Marpaung, 2024)

The discussion above indicates that, to date, the attention of regulators, practitioners and insustry stakeholders,
including investors, has primary been directed towards universities as producers of accounting graduates, and
more specifically towards audit lecturers, who play a key role in delivering auditing course content. This study
seeks to explore how lecturers respond to changes in auditing standards, identify the fundamental curriculum
adjusments required, and examine the dilemmas and efforts involved in adapting teaching approches accordingly.
Previous research has largely focused on students’ perceptions of auditing courses (Arianpoor & Khayoon, 2022;
Baldauf et al., 2020; Barac et al., 2016; Bianchi et al., 2019; Ebaid, 2022) and the views of regulators and
practitioners on how audit content is delivered in higher education (Duff et al., 2020; Mockler, 2022; Smieliauskas
et al., 2020; West & Buckby, 2020).

Literature Review

Auditing Standards and Its Amendment

The Indonesian Public Accountant Professional Standards (SPAP), which are aligned with the International
Standards on Auditing (ISA) have been effectively implemented for over a decade. Nevertheles, the ISA-based
SPAP continue to undergo updates to reflect the evolving dynamic of contemporary industry and business
environment.

The Indonesian Institute of Certified Public Accountants (IAPI) periodically revises and updates its standards and
issues exposure drafts for public consultation (public hearing and request for comments). These drafts are shared
with professional members for 1-2-month comment period.
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IAPI through the Public Accountant Professional Standards Board (DSPAP), has completed the preparation and
approved the issuance of the Exposure Draft (ED) of the standards as of May 2025. Several drafts were released

for feedback, including:

Table 1. The Issuance of Exposure Drafts

No Exposure Draft Standard Remarks PIC

1  ED of Audit Standard (SA) 600 This ED adapted from the standards issued by the DSPAP
about Special Considerations-Audit International Auditing and Assurance Standards I
of Group Financial Statements Board (IAASB) — International Federation of
(Including the Work of Component Accountants (IFAC)

Auditors), referencing ISA 600
(Revised)

2 ED of Related Services Standards This ED adapted from the standards issued by the DSPAP
4400(Revised)- Agreed  Upon International Auditing and Assurance Standards 1
Procedures Engagements, Board (IAASB) — International Federation of
referencing ISRS 4400 (Revised) Accountants (IFAC)

3 ED Sharia Services Standards (SJS) This ED SJS adapts the Auditing Standards for DSPAP

Islamic Financial Institutions (ASIFI) No 6 1II
“External Shari’ah Audit (Independent Assurance
Engagement on an Islamic Financial Institution’s
Compliance with Shari’ah Principles and Rules”
issued by the Accounting and Auditing
Organization for Islamic Financial Institutions
(AAOIFI), and has been adjusted to align with
local standards in Indonesia

4  End et cetera
Source: Compiled by the writers from IAPI official email and IAPI website https://iapi.or.id/

Based on the tabel above, it shows that in its standard updated process, IAPI consistently engages relevant
stakeholders such as public accounting professionals, as mentioned above, who will be directly impacted by the
forthcoming standards.

Auditing Course, Teaching Method and Institutional Perspective

Auditing is one of the core courses in the accounting curriculum department. It is intended to enhance students’
advanced understanding of accounting by providing essential knowledge and skills related to the audit of financial
statements, the end product of the accounting process and the evaluation of internal control systems within an
entity (Kanter & Pitman, 1987). As mentioned by (Van Peursem & Monk, 2011), unlike pure sciences, auditing is
a practical subject whose principles and relevance are derived from professional audit practice.

Accordingly, the instructional approach for auditing courses is generally implemented in laboratory setting
through hands-on practice involving spesific case studies (Emblen-Perry, 2022; Parlier & Lee, 2023). supported
by technological facilities, or through field-based experimental learning employing a mentoring approach, as
demonstrated in the studies of (Butler et al., 2019; Chiang et al., 2021; Dombrowski et al., 2013; Reinstein et al.,
2018; Stephenson, 2017) further assert that the teaching of accounting and auditing is more effectively delivered
through active competency-based and student-centered pegagogies, as these methods have a direct impact on the
students’ knowledge acquisition, skill development, comprehension and engagement with accounting and auditing
subjects. This learning process for auditing course is implemented not only during fase-to-face session in
classroom or laboratory, but also through online learning activities (Mihret et al., 2017).

(Lawrence et al., 2009) mentioned that purposive action of individual and organizations, in this context is the
auditing lecturers and their universities aim at creating, maintaining and disrupting institution. This is relevan to
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how auditing lecturers actively engage in curriculum changes because of the updated auditing standards.
Moreover, there are pressures on how academic institutions adapt to professional standards (DiMaggio & Powell,
1983) and gain legitimacy (Scott, 2008).

Stakeholders’ Perspectives on Accounting Graduates

More than a decade since the new auditing standards implement effectively in Indonesia in 2012, the regulators
and accounting profession, including practitioners and professional bodies have increasingly emphasized the
importance of aligning university auditing education with the industry expectations and the latest standards. As
auditing standards continue to change, such as updates from the international organization or local regulators,
there is growing concern that graduates should be edequately prepared to operate in a dynamic regulatory
environment. The practitioners and industries are looking for accounting graduates who are not only technically
competent but also able to apply critical thinking as well as professional judgement in line with today’s auditing
practices (Ghani & Muhammad, 2019; Lim et al., 2016).

All the stakeholders expect universities to embed updated standards intor their curricula to ensure consistency and
quality of the future accountants or auditors (Smieliauskas et al., 2020; West & Buckby, 2020). At the same time,
professional bodies such as IFAC, IAASB and other national accountancy organizations such as IAPI and [AI are
actively collaborating with academic institutions to provide resources, guidance and framework that support the
integration of these standards into classroom instruction. This collaboration is particularly crucial as the profession
faces increasing complexity, technological disruption and heightened public expectations. Finally, universities
play a vital role in ensuring students are not only aware of the latest auditing developments but are also equipped
to respond ethically and effectively in real-world contexts (Kahyaoglu & Coskun, 2022; Taplin et al., 2018).

Methodology

In accordance with the research objectives and the observed phenomenon, a qualitative intepretive approach was
employed (Xu & Zammit, 2020), to obtain data from a total of 25 lecturers who teach auditing courses in Malang
and Surabaya. Data was collected during December 2024 to February 2025. Snowball sampling strategy was
implemented and engage appropriate participants who expressed willingness to take part in the study (Fu, 2011).
This method particularly fitting due to the establihed networks and professional associations among auditing
lectureres at various universities. In accordance with the agreement made during data collection, the name of
universities where the auditing lecturers are employed have been coded or anonymized to maintanin
confidentiality as mentioned in table 3 below.

To fulfill the identified information needs, a set of interview questions was developed. At the beginning of data
collection process, a semi-structured face to face interview was conducted. However, the questions were adapted
into semi-structured interview delivered via online platforms to enhance accessibility and ease of response for
lectures. Then, all the recorded data interviews transcriped and analyzed.

Data Analysis
Challenges from the Perspective of Auditing’s Lecturers

As auditing standards continue to change, auditing lecturers face a range of significant “issue” in delivering
effective education amid the era of auditing standards’ changes, as well as a new generation of learners with distict
characteristics and expectation.

Table 2. Lecturer’s perspectives on facing challenges

Theme Illustrative Sections of Data

Understanding a. “Need ability to translate complex regulatory language because of the new
updated standards standards. (L3-UAU)

and translating b.  “The demand is not only to have a deep understanding of technical contents
them into but also comprehensing its regulation. (L8-UPU)

engaging c.  “It requires continuous professional developments for us. ((L1-UAU)
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Theme Illustrative Sections of Data

classroom d.  “Aware or not, it places additional pressure on lecturers who should balance
instructions teaching and other tasks such as publication and so on. (L23-SIU)

e.  “We need to keep up the updates of auditing standards. (L16-UWU)
Today’s new a. “The students’ characteristics are quite difference from previous ones, in
generation of term of accessing information and technology. (L7-UEU)
students b. “The lecturers must aware the use of digital tools to attract student’s

attention in class. (L10-UYU)

“We should “create” technology-driven learning environments. (L17-ULU)
“The students often expect a multimedia content. (L22-UKU)

e.  “Need to update audit software. (L24-SMU)

/o

The data above show that the main challenge is to keep up the frequent updates and complexity of auditing
standards, which demand not only an understanding of the technical content but also to transfer complex
regulatory language in classroom instructions. Thus, the lecturers should join continuous professional
developments.

Moreover, the new generation of students often prefer having interactive and digital learning environments. They
tend to expect real-time feedback, hands-on experiences and software simulations in their classes. They
accustomed to instant information. Consequenly, the lecturers should link the gap between practice and theory, as
well as ensure the students understand how the concept apply into a real-world audit practice. Thus, the lecturer’s
challenge is not only being subject matter experts, but also adaptive educators and capable mentors in this
technological era.

The Efforts of Auditing Lecturers to Adapt Their Teaching

Data shows that auditing lecturers play a crucial links between theoretical knowledge and the dynamic expectation
of the professional accounting landscape, particularly in response to the changes in auditing standards. Thare are
several efforts prepared, in order to adapt their teaching, whether course content and other instructional tools.

“....of course we have to update the course content continuosly due to the updated standards. (L4-UUU)

“Besides the course outline, there’s also teaching method that should be aligned with the real auditing
practices. (L12-STU)

Additionally, (L6-UEU) explained that incorporating the latest developments issued by standard-setting bodies
such as IAPI and IAI also the theme that essential to be delivered to the students. Thus, (L20-UGU), (L24-SMU)
and (L18-UHU) consider that the lecturers also engage in professional development, participate in academic and
industry conference, and collaborate with practitioners to ensure their understanding remain current and relevant.

Furthermore, accoding to (L16-UWU), (L13-STU), (L22-UKU) and (L25-UEU), based on their perspectives,
these changes are not merely technical adjustments but reflect broader shifts in accountability, risk management,
technology use for example data analytics and arrificial intellegence in audit, and stakeholder expectations.

Therefore, they see it as their responsibility to prepare students not only with technical competence but also with
the ethical reasoning and critical thinking skills necessary to adapt and respond to the profession’s ongoing
transformation.

The Instructional Approach for Auditing Courses and Lecturer’s Perspectives

Auditing lecturers adopt diverse teaching method in delivering the course. As explained above, beyond providing
theoretical explanations on audit mechanism as practice in the professional field, lectureres also enhance the
learning process by incorporating laboratory activities involving case-based simulations or by providing students
with real-world experiences through internship or on-job training program at audit firms.

Table 3. The percentage of laboratory-based learning and internship placement in the auditing course
Universities Participants Lab Intern
Surabaya

| Lecturer 1 UA University (L1-UAU) | 20% | 80%
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Universities Participants Lab Intern

Public Lecturer 2 UA University (L2-UAU) 35% 65%
(Government) Lecturer 3 UA University (L3-UAU) 25% 75%
University Lecturer 4 UU University (L4-UUU) 30% 70%
Lecturer 5 UU University (L5-UUU) 50% 50%
Lecturer 6 UE University (L6-UEU) 80% 20%
Lecturer 7 UE University (L7-UEU) 85% 15%
Private University Lecturer 8 UP University (L8-UPU) 50% 50%
Lecturer 9 UP University (L9-UPU) 35% 65%
Lecturer 10 UY University (L10-UYU) 40% 60%
Lecturer 11 UY University (L11-UYU) 40% 60%
Lecturer 12 ST University (L12-STU) 30% 70%
Lecturer 13 ST University (L13-STU) 40% 60%
Malang
Public Lecturer 14 UW University (L14-UWU) 15% 85%
(Government) Lecturer 15 UW University (L15-UWU) 20% 80%
University Lecturer 16 UW University (L16-UWU) 20% 80%
Lecturer 17 UL University (L17-ULU) 50% 50%
Private University Lecturer 18 UH University (L18-UHU) 25% 75%
Lecturer 19 UG University (L19-UGU) 50% 50%
Lecturer 20 UG University (L20-UGU) 40% 60%
Lecturer 21 UK University (L21-UKU) 20% 80%
Lecturer 22 UK University (L22-UKU) 35% 65%
Lecturer 23 SI University (L23-SIU) 25% 75%
Lecturer 24 SM University (L24-SMU) 25% 75%
Lecturer 25 SM University (L25-UEU) 75% 25%

The percentage described in the table above represent the time allocation given by auditing lecturers to students
in the Auditing II course, which is taken after completing the mandatory Auditing I course that focus more on
understanding auditing concepts and theories. Auditing II may be offered under different course titles or names,
such as Auditing Practice course, Advanced Auditing course or other names.

Based on the above table’s illustration, it can be concluded that the allocation of activity proportion within auditing
courses is significantly influenced by the lecturer’s professional background. Lecturers who posses’ dual roles as
academic and practitioners, tend to favor internship activities over laboratory- based sessions. These practitioners
are often be able to fasilitate students’ involvement directly in their own audit firms or through their professional
networks. In contrast, lecturers with purely academic background typically prefer conducting audit practice
through laboratory activities.

Similar answers according to L1-UAU, L3-UAU and other practitioners’ lecturers, they mentioned about the
approach used in auditing practice course by involving students in their “projects”. The students will spend most
of their time to conduct audit practice in the professional field. The lecturers just need about 20%-25% remaining
time’s allocation to overview the auditing concept and procedures employed to the students before “assign” them
into the projects.

“Before the audit team is despatched to the client, a breafing is conducted for all members, including
participating students. Audit preparation takes up not more than 20% of the total schedule time. Task
assignments are made according to each members’ capacity. However, the student’s work contributions
remain under the supervision of the main audit team. (L14-UWU)

“Generally, the time required for audit preparation account for a maximum of 20% of the total planned
timeframe. This preparation includes a review of key points that need to be highlighed during fieldwork
as well as reinfocement of the relevant audit concepts and procedure to be implemented. (L21-UKU)

Toward Ethical Depth and Global Professional Excellence
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The accounting (auditing) profession always adhares to the professional code of ethics in delivering its service.
The new auditing standards emphasize more on critical thinking and skeptism. Thus, in this context, the lecturers
highlight their teaching to the importance of deeply understanding ecthical principles, such as integrity, onjectivity,
confidentiality and professional behaviour.

Similar explanations mentioend by L18-UHU and (L21-UKU), that in a real practitioners’ world, sometimes they
have to face an ethical dilemma’s case. In this case, we should aware our position in order to provide professional
excellence and decide a properly decision. Otherwise, there would be a negative significant impact, both in our
own integrity or our audit firm’s.

Besides, the issue of ethic’s implementation, global communication skill is also required, since the future auditors
will operate in a globally connected environment.

“Auditing lecturers also strive to enhance student’s global professional excellence. (L9-UPU)

“The lecturers may integrate the international auditing standards and cross-border case studies into
curriculum. (L5-UUU)

Considering the data above, it can be concluded that the lecturers complement classroom learning with
assignments to develop global communication skills and professional skepticism. They may have collaboration
with professional bodies in the enclusion of guest lecturers from global practitioners. Thus they will produce the
graduates who are not only technically proficient but also ethically grounded and globally competent.

Challenges from the Perspective
from Auditing’s Lecturers

A Dilemma or Drive for

Auditing Course Lecturers:

The efforts of Auditing lecturers

As a form of institutional to adapt their teaching

work undertaken to

maintain the legitimacy

and relevance of
accounting education

The Instructional Approach for
Auditing Courses

Toward Ethical Depth and
Global Professional Excellence

VAV AUAY

Institutional Theory
Perspective

The Changes of Auditing
Standards & Regulations

Figure 1 Figure 1 Conceptual Framework of the Study
Finding and Discussion

The regulatory changes occurred in Indonesia, including Indonesian Auditing Standards (SPAP) give a significant
effort to the Audit lecturers, who play a crucial role in delivering auditing course. Lecturers respond to the changes
by identifying the fundamental curriculum adjusments required and adapting teaching approches accordingly
(Duff et al., 2020; West & Buckby, 2020). The adjustment or adaption prepared by the lecturer face challenges.
The main challenge is to keep up the frequent updates and complexity of auditing standards, which demand not
only an understanding of the technical content but also to transfer complex regulatory language in classroom
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instructions (Mockler, 2022; Smieliauskas et al., 2020). Thus, the lecturers’ effort in them of this issue is to join
continuous professional developments (Kaspina, 2015).

The efforts prepared by the auditing lecturers lies in how academic institutions and those who working within
them, respond to external pressures and expectations in order to maintain legitimacy and relevance. According to
institutional theory, the universities often conform to professional standards and regulatory frameworks to gain
credibility and stability (DiMaggio & Powell, 1983; Scott, 2008). In the context of auditing teaching and learning
activities, this means that the lecturers should align their teaching methods, curriculum design and course material
with the auditing standards changes, technological changes and regulators and industries’ expectations (Eltweri
et al., 2022; Smieliauskas et al., 2020). In addition, the elcturers’ efforts also include personal continuously
updating course content through CPD program which is usually provided by professional bodies such as IAPI,
IAI and regulators such as OJK and P2PK. The CPD program which is followed by the lecturers may increase the
quality of the teaching process by updating the material of auditing as well as selecting a relevant and proper
instructional method.

Auditing is a practical subject whose principles and relevance are derived from professional audit practice, unlike
pure sciences (Van Peursem & Monk, 2011). Thus, the instructional method for this course will be spent the
learning and teaching activity by implementing laboratory program (Parlier & Lee, 2023) or experimental learning
like internship program (Butler et al., 2019; Chiang et al., 2021). The finding shows that the selection of the
allocation time to have laboratory activities or to enroll the internship program depends on the lecturers’
professional background, whether the lecturers have both roles as practitioners and academicians or only as an
academic. The lecturers who is purely academic background, prefer conducting audit practice through laboratory
activities. Conversely, the pratitioners like to provide students’ involvement in their projects.

In order to adapt properly in the lecturers’ project, the students should understand the concept of ethical depth and
global professional excellence. It means that the lecturers will have the strategic pedagogical orientation in
preparing them to meet the demand of the auditing profession as the future auditors (Hoque et al., 2025;
Sarapaivanich et al., 2019). Within this framework, lecturers deliberately integrate ethical reasoning, professional
skepticism, and moral sensitivity into the learning process there. The lecturers also push them to practice and
improve language profeciency as well as digital literacy to cultivate graduates who are professionally adaptable
qualities in auditing industry.

Conclusion

As reflected in the finding above, the study reveals the updated auditing standards necessitates the auditing course
lectureres adjust accordingly, particularly with regards to curriculum development and the continuous
improvement of their professional competencies, including English proficiency, as audit working papers and
documentation frequently involve foreign terms. Besides, the lecturer of auditing course re-evaluates the teaching
or instructional method to ensure their relevance in accordance with changes in standards and prevail best practice
in accounting industry. In addition, lecturers emphasize the deepening of ethics and professional skeptisism,
considering that ISA-principle based. Overall, the implementation of SPAP based on ISA can enhance the quality
and relevance of accounting and education in Indonesia to align with global standards.

This study contributes not only to auditing course lecturers, who are expected to continously adapt their material
and lesson plans in line with ongoing changes, but also professional association which are encouraged to suatain
active collaboration with universities to ensure that the shared objective of developing competent professional in
the field of auditing and accounting. Moreover, other stakeholders, these changes emphasize the growing
importance of lifelong learning in order to effectively respond to future demands.

Reference

Arianpoor, A., & Khayoon, H. M. (2022). The effect of teaching style and academic enthusiasm of accounting
and auditing students on stress, aggression, and anxiety. Journal of Facilities Management, 20(5), 652—678.
https://doi.org/10.1108/JFM-04-2021-0043

187



B. Marpaung, R. (2024, May 23). Powering Collaboration to Strengthen Audit Quality.
Https://Pppk.Kemenkeu.Go.Id/in/Post/Powering-Collaboration-to-Strengthen-Audit-Quality.
https://pppk.kemenkeu.go.id/in/post/powering-collaboration-to-strengthen-audit-quality

Baldauf, J., Sabine, G., & and Miiller, C. (2020). A teaching concept for auditing — evaluation of the ILPA case.
Accounting Education, 29(4), 372—408. https://doi.org/10.1080/09639284.2020.1768568

Barac, K., Kirstein, M., Kunz, R., & Beukes, B. (2016). Factors influencing students’ learning approaches in
auditing. Meditari Accountancy Research, 24(3), 390—413. https://doi.org/10.1108/MEDAR-06-2013-0018

Bianchi, M., Werlang, J., Venturini, L., & Machado, V. (2019). Perception of the students of the course of
accounting sciences and the specialization in skills and auditing about teaching and the labor market in
auditing. REVISTA AMBIENTE CONTABIL - Universidade Federal Do Rio Grande Do Norte - ISSN 2176-
90306, 11. https://doi.org/10.21680/2176-9036.2019v11n2ID18179

Butler, M. G., Church, K. S., & Spencer, A. W. (2019). Do, reflect, think, apply: Experiential education in
accounting. Journal of Accounting Education, 48, 12-21.
https://doi.org/https://doi.org/10.1016/j.jaccedu.2019.05.001

Carvalho, C., & Almeida, A. C. (2022). The Adequacy of Accounting Education in the Development of
Transversal  Skills Needed to Meet Market Demands. Sustainability, 14(10), 5755.
https://doi.org/10.3390/sul4105755

Chiang, C., Wells, P. K., & Xu, G. (2021). How does experiential learning encourage active learning in auditing
education? Journal of Accounting Education, 54, 100713.
https://doi.org/https://doi.org/10.1016/j.jaccedu.2020.100713

DiMaggio, P. J., & Powell, W. W. (1983). The Iron Cage Revisited: Institutional Isomorphism and Collective
Rationality in  Organizational Fields. American  Sociological ~ Review, 48(2), 147-160.
https://doi.org/10.2307/2095101

Dombrowski, R. F., Smith, K. J., & Wood, B. G. (2013). Bridging the education-practice divide: The Salisbury
University auditing internship program. Journal of Accounting Education, 31(1), 84-106.
https://doi.org/https://doi.org/10.1016/j.jaccedu.2012.12.003

Duff, A., Hancock, P., & Marriott, N. (2020). The role and impact of professional accountancy associations on
accounting education research: An international study. The British Accounting Review, 52(5), 100829.
https://doi.org/https://doi.org/10.1016/j.bar.2019.03.004

Ebaid, I. E.-S. (2022). Sustainability and accounting education: perspectives of undergraduate accounting students
in Saudi Arabia. Journal of Applied Research in Higher Education, 14(4), 1371-1393.
https://doi.org/10.1108/JARHE-05-2021-0183

Eltweri, A., Faccia, A., & Foster, S. (2022). International Standards on Auditing (ISAs) Adoption: An Institutional
Perspective. Administrative Sciences, 12(3), 119. https://doi.org/10.3390/admsci12030119

Emblen-Perry, K. (2022). Auditing a case study: Enhancing case-based learning in education for sustainability.
Journal of Cleaner Production, 381, 134944. https://doi.org/https://doi.org/10.1016/j.jclepro.2022.134944

Fu, Y. (2011). Designing qualitative research. Organization Management Journal, 8(3), 193-195.
https://doi.org/10.1057/omj.2011.23

Ghani, E. K., & Muhammad, K. (2019). Industry 4.0: Employers Expectations of Accounting Graduates and its
Implications on Teaching and Learning Practices. International Journal of Education and Practice, 7(1),
19-29. https://doi.org/10.18488/journal.61.2019.71.19.29

Hoque, Z., Nurunnabi, M., Diab, A., El Sayad, S., Bastida, F., Bakre, O., Kamaludin, K., & Alshanaifi, Z. (2025).
Reframing accounting education towards ethical, sustainable, and inclusive professional and competence-
based curricula.

188



Jansen, E. P. (2018). Bridging the gap between theory and practice in management accounting. Accounting,
Auditing & Accountability Journal, 31(5), 1486—15009. https://doi.org/10.1108/AAAJ-10-2015-2261

Kahyaoglu, S. B., & Coskun, E. (2022). University Auditing in the Digital Era. CRC Press.
https://doi.org/10.1201/9781003093008

Kalogirou, M. R., Chauvet, C., & Yonge, O. (2021). Including administrators in curricular redesign: How the
academic—practice relationship can bridge the practice—theory gap. Journal of Nursing Management, 29(4),
635—-641. https://doi.org/10.1111/jonm.13209

Kanter, H. A., & Pitman, M. K. (1987). An Auditing Curriculum for the Future. Accounting Education, 2(2).

Kaspina, R. (2015). Continuing Professional Development of Accounting and Auditing: Russian Experienceand
Challenges. Procedia - Social and Behavioral Sciences, 191, 550-553.
https://doi.org/https://doi.org/10.1016/j.sbspro.2015.05.110

Lawrence, T., Suddaby, R., & Leca, B. (2009). Institutional work: Actors and agency in institutional studies of
organizations. https://doi.org/10.1017/CB09780511596605.001

Lim, Y.-M., Teck Heang, L., Ching Seng, Y., & and Ling, C. C. (2016). Employability skills, personal qualities,
and early employment problems of entry-level auditors: Perspectives from employers, lecturers, auditors,
and students. Journal of Education for Business, 91(4), 185-192.
https://doi.org/10.1080/08832323.2016.1153998

Mihret, D. G., Nadana, A., Kim, W., & and McKay, J. (2017). Teaching auditing using cases in an online learning
environment: the role of ePortfolio assessment. Accounting Education, 26(4), 335-357.
https://doi.org/10.1080/09639284.2017.1292466

Mockler, N. (2022). Teacher professional learning under audit: reconfiguring practice in an age of standards.
Professional Development in Education, 48(1), 166—180. https://doi.org/10.1080/19415257.2020.1720779

Parlier, J., & Lee, L. (2023). Inventory analytics: A teaching case using excel and Alteryx. Journal of Accounting
Education, 63, 100848. https://doi.org/https://doi.org/10.1016/j.jaccedu.2023.100848

Reinstein, A., Churyk, N. T., & Tate, S. L. (2018). Analyzing pedagogical approaches used in second auditing
courses. Advances in Accounting, 42, 110-124. https://doi.org/https://doi.org/10.1016/j.adiac.2018.05.001

Sarapaivanich, N., Trakarnsirinonta, W., Laohavisudhi, S., & Viriyachinkarn, T. (2019). Factors Affecting the
Need to have Accounting Technical Competence, Professional Skills and Professional Values, Ethics, and
Attitudes — The Case of Thailand. Asian Journal of Business and Accounting, 12(1), 71-96.
https://doi.org/10.22452/ajba.vol12no1.3

Sari, R. P., Hastuti, S., & Ratnawati, D. (2020). PEMERIKSAAN AKUNTANSI BERBASIS INTERNATIONAL
STANDARDS ON AUDITING (IS4). Scopindo Media Pustaka.

Scott, W. R. (2008). Approaching adulthood: the maturing of institutional theory. Theory and Society, 37(5), 427—
442. https://doi.org/10.1007/s11186-008-9067-z

Smieliauskas, W., Ye, M., & Zhang, P. (2020). Auditing and Society: Research on Audit Practice and Regulations.
Routledge.

Stephenson, S. S. (2017). Accounting Community of Practice pedagogy: a course management invention for
developing personal competencies in accounting education. Accounting Education, 26(1), 3-27.
https://doi.org/10.1080/09639284.2016.1247008

Taplin, R., Abhijeet, S., Rosemary, K., & and Lee, A. (2018). The use of short role-plays for an ethics intervention
in university auditing courses. Accounting Education, 27(4), 383—-402.
https://doi.org/10.1080/09639284.2018.1475244

Van Peursem, K. A., & Monk, E. A. (2011). Guest Editorial. Accounting Education: An Intern.

189



West, A., & Buckby, S. (2020). Ethics Education in the Qualification of Professional Accountants: Insights from

Australia and New Zealand. Journal of Business Ethics, 164(1), 61-80. https://doi.org/10.1007/s10551-018-
4064-2

Xu, Wen, & Zammit, Katina. (2020). Applying Thematic Analysis to Education: A Hybrid Approach to

Interpreting Data in Practitioner Research. International Journal of Qualitative Methods, 19,
1609406920918810. https://doi.org/10.1177/1609406920918810

190



